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COBPEMEHHbIE TEHAEHLUUN NEQAFOTMYECKOIro B3AMMOAENCTBUS
B XOAE OPTAHU3ALUU CAMOCTOATEJIbHOU PABOTbl BAKAJIABPOB

dopmurpoBaHne roTOBHOCTU BbIMYCKHUKOB BYy30B K CAMOCTOSITENIbHOMY NOUCKY He00XxoAMMOo uHpopmaLmm n 3Ha-
HWM C LieJiblo AasibHelLero nx npuMmeHeHus B npodeccrnoHanbHou cepe aBnseTcs NpuopuTeTHON 3apa4eil COBpeMeH-
HOro BbicLLIEro o6pa3oBaHus. B cBa3u ¢ aTUM, uccnenoBaHUs, MOCBSILLEHHbIE OPraHU3aLMn CaMoCTOATe IbHO PaboThl
GakanaepoB, NPUoOGpenn ocodyio akTyaslbHOCTb U MPUOPUTETHYIO HANPaBNIEHHOCTb. ABNSSICH [MTABHbIM UCTOYHMUKOM
NHPOPMaLIMOHHO-KOrHUTUBHOIO NOTEHLMana noebilleHUs 3P ¢heKTUBHOCTM NOAroTOBKM GakanaBpoB, CaMOCTOSITENIbHas
paboTa aosmkHa ObITh NPeACcTaBNieHa B BUAE LIEJIOCTHOM CUCTEeMbI ee opraHusauuu. OnpeaeneHuvio ponu npenoaaearens
B OpraH1M3auuvm CaMoCTOSITe IbHOI paboTbl TaKkkKe yaensieTcs ocoboe BHUMaHue. [lpyrumu cnoBamu, Mexay npenopasa-
Tenem v 6akanaepamu A0JDKHO ObITb OPraHU30BaHO onpeaesieHHoe negarornieckoe Bzaumopaeiictene. CoBpeMeHHble
TeHAEHUMU Nneparornyeckoro B3aMmMoAeicTBUsl CBOASATCH K CYyObeKT-CyObeKTHOMY TUMNY B3aUMOOTHOLLUEHUIA. [laHHbIN
TUN B3aMMOOTHOLLEHU XapaKTepnU3yeTcs OpraHM3auMOHHbIMU, HaNPaBNSIOLWLUMU U KOPPEKTUPYIOLMMU PYHKLUSMUA
npenopaeartens. Cy6obekTHas no3vums 6akanaspa 3ak/ilo4aeTcsl B YMEHUN NOCTaBUTb LieJb, MPEeANPUHSTD LUArv C Liesbio
ee JOCTUXEHUS, a TaKkKe B YMEeHMUU YNpPaensaTb 3TUM npoueccom. U3Gupaemsbie npenogaBaresem TEXHONOrn AatoT
BO3MOXHOCTb YBEJIMYUTb [,0J10 CAMOCTOSITENIbHOW paboTbl 6akanaBpoB NO NOMCKY HOBOI MHPOPMaLMN, OBNIaAEHUIO
npodeccnoHanbHO-3HAYUMbIMU 3HAHUAMU. NPUMEepPOM TakMX TEXHOJIOTUI ABNIIETCH TEXHOJIOTUS CUMYNSaUun, npea-
cTaBnsowWwas co60ii CTPOro BbICTPOEHHbI anroputm AeicTBuin, coG0aAeHNe KOToOpbIX cnoco6cTByeT GopMUPOBaHUIO
HeoOXxoAMMbIX KOMMEeTEeHUMiI 6akanaBpoB, a Takke psaa npodeccnoHasnbHbIX U JIMYHOCTHLIX KaYyecTB. OpraHnsauus
CaMOCTOATEIbHOV paboThl CpeacTBaMU TEXHOJIONMU CUMYJISILLMU CMOCOOCTBYET PasBUTUIO CYOBbEKT-CYyOBbeKTHOro
rneparorm4eckoro B3aMmMoAencTBusa Mexay npenogaearenem u 6akanaepamu. [laHHbliA BUA Nefarorm4eckoro B3an-
MOJAEeACTBUS CTUMYIUPYET MHULMATUBY, TBOPYECTBO GakanaBpoB, ¢opMupyeT nx CnocoOGHOCTb K cCaMooOpa3oBaHuUio,
camouaeHTudukaumm. NMpumeHeHne TEXHONOrUY CUMYNSILMK B NMPOLLECCE OpraHn3auuv caMoOCTOSITENIbHOW PaboThl
CyLLeCTBEHHO MEHSIeT XxapaKTep B3aMMOOTHOLLEeHU npenoaasaTtens u 6akanaBpoB. CyOobekT-cy0ObekTHoe B3auMo-
AelcTBUe ABNSIETCS BbICLUMM YPOBHEM MEeAarormyeckoro B3aMmMoaeincTeus, B KOTOPOM npenogaearesb u 6akanaep
BCTYNaloT B OTHOLUEHUS B3aUMOAEeACTBMS Ha OCHOBE MOHSTUI COBMECTHOCTU U KOONepaTUBHOCTMU.

Kno4eBbie csioBa: neparormyeckoe B3auMmonencTeme, opraHmsaums, CyobekT-cyobekTHoe B3auMmoaeincTeme,
camMocTosTeNibHaga paboTa, cyOobekTHas No3nNLUA, TEXHOJIOTUS CUMYJISILIUA
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MODERN TENDENCIES OF PEDAGOGICAL INTERACTION IN THE COURSE
OF ORGANIZING INDEPENDENT WORK OF BACHELORS

Formation of the readiness of university graduates to independently search for the necessary information and knowledge
with a view to their further application in the professional sphere is a priority task of modern higher education. In this regard,
studies on the organization of independent work of bachelors have acquired particular relevance and priority. Being the
main source of information and cognitive potential for increasing the effectiveness of training bachelors, independent work
should be presented in the form of an integral system of its organization. Special attention is also paid to the definition of
the teacher’s role in organizing independent work. In other words, a certain pedagogical interaction should be organized
between the teacher and the bachelors. Modern trends in pedagogical interaction are reduced to the subject-subject type of
relationship. This type of relationship is characterized by the organizational, guiding and corrective functions of the teacher.
The subjective position of a bachelor is the ability to set a goal, take steps to achieve it, as well as the ability to manage this
process. The technologies chosen by the teacher make it possible to increase the proportion of independent work of bachelors
in search of new information, mastering professionally significant knowledge. An example of such technologies is simulation
technology, which is a strictly built algorithm of actions, the observance of which contributes to the formation of the necessary
competencies of bachelors, as well as a number of professional and personal qualities. The organization of independent work
by means of simulation technology contributes to the development of subject-subject pedagogical interaction between the
teacher and bachelors. This type of pedagogical interaction stimulates the initiative, creativity of bachelors, forms their
ability for self-education, self-identification. The use of simulation technology in the process of organizing independent
work significantly changes the nature of the relationship between a teacher and bachelors. Subject-subjectinteractionis the
highest level of pedagogical interaction, in which the teacher and the bachelor enter into an interaction relationship based
on the concepts of compatibility and cooperativity.

Keywords: pedagogical interaction, organization, subject-subject interaction, independent work, subject position,
simulation technology
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Modern trends in higher education are focused
on the formation of a bachelor's personality capable
for self-education, self-development, independent
acquisition of new knowledge, making independent
decisions, determining the content of their activi-
ties and finding the ways of implementing them. In
this regard, independent work becomes a priority
form of the educational process.

Independent work, being a universal way of
educational activity of bachelors, presupposes not
so much the assimilation of knowledge by them,
as the expansion of the boundaries of their percep-
tion and understanding of the world around them
and themselves [19].

It should be noted that independent work of
a bachelor does not mean his self-education along
an individual path, but his systematic, independent
activity controlled by the teacher [10].

That is why, independent work often is consid-
ered in the context of its organization: 1) «... as a
means of logical and psychological organization of
independent cognitive activity»; 2) «... an activity
organized by the student himself due to his internal
cognitive motives ...»; 3) «... any active activity of
students organized by the teacher, aimed at fulfill-
ing the set didactic goals ...» [11, 19,12].

In this regard, the question arises about the
most effective ways how to organize it.

Besides, there are a number of pedagogical
conditions under which the organization of inde-
pendent work will be more productive and effec-
tive. These conditions include:

1) positive motivation of bachelors;

2) clear statement of goals and an explanation
of the way to achieve them;

3) determination of reporting forms, scope of
work, deadline;

4) determination of types of consulting and
evaluation criteria;

5) awareness of new knowledge gained by
bachelors as a personal value.

Based on the foregoing, the formation of the
personality of a bachelor in the course of inde-
pendent work occurs in close interaction with the
teacher's creative activity [3].

Pedagogical interaction between a teacher
and a bachelor in classical pedagogical traditions
(A. Disterweg, Ya.A.Komensky, K.D. Ushinsky)
was considered within the scope of subject-object
relations (teacher-subject, bachelor-object).

In our study, the term «pedagogical interac-
tion» is accepted as an entity, although it should be
recognized that the term «pedagogical communi-
cation» exists in the psychological and pedagogi-
cal literature (Sh.A. Amonashvili, [.A. Zimnyaya,
L.A. Kharaeva). We believe that «pedagogical
communication» and «pedagogical interaction»
in its substantive essence goes back to the single
phenomenon of «communication». In the inter-
pretation of Lomov, «communication is not su-
perimposing on one another parallel developing
(« symmetrical») activities, namely the interaction
of entities entering into it as partners.» Based on
this definition Lomov identifies «communication»
and «interaction» [9]. l.A. Zimnyaya believes that
communication is a form of interaction, thereby
expanding the scope of the latter [19].

Analysis of the aspects of pedagogical com-
munication, conducted by [.A. Zimnyaya and
L.A. Kharaeva allows us to raise the question that
it represents a specific form of social interaction of
people, «organically combining elements of per-
sonality-oriented, socially-oriented and group-ori-
ented subject-oriented communication, as well as
axial and retial types of communication, pedagogi-
cal communication, as it were, includes, «covers»
all these types of communication, while not being
an additive formation. Pedagogical communica-
tion forms a synthesis of their basic characteristics,
finds expression in a new qualitative content and
determines the nature of the interaction of subjects
of communication»[19].

Pedagogical communication can be conside-
red as a combination of three concepts: the means
of organizing the student’s educational activities,
learning objectives, goals and means at the same
time as applied to the learning process. At the same
time, pedagogical communication can be inter-
preted as a certain way of organizing training that
meets the requirements of the main social task of
education — personality formation [16].

We believe that, in comparison with peda-
gogical communication, the concept of pedagogi-
cal interaction is wider. Information, methods of
its transfer and assimilation, as well as socially
and professionally significant values, here is what
makes communication an interaction.

Pedagogical interaction, as the external envi-
ronment for the functioning of the system of foreign
language competence, provides external conditions
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for the laws of its development. We distinguish the
following external conditions for the development
of the system of foreign language competence:

— interpersonal interaction «teacher-bache-
lor»;

— informational interaction;

— interaction within the framework of orienta-
tion to socially significant values.

Interpersonal interaction «teacher — bach-
elor» reflects the pedagogical component of the
interaction.

Modern trends in pedagogical communication
at the level of interpersonal relationships come
down to a pattern of subject-subject relationships.
The subjects of the educational process, the teacher
and the bachelor, enter into a relationship of in-
teraction based on the concepts of compatibility,
cooperativeness.

According to Volkova's interpretation, the sub-
jectis viewed as a carrier of activity, as an individ-
ual with the ability to consciously self-regulate and
self-develop in this activity. Activity in this case is
considered as an initiative effect on the environ-
ment, on other people and oneself [17].

Personal activity depends on the motives of her
behavior and is characterized by oversituationalism.
In other words, a process can be called active if it
is directly dependent on the subject. The position
of the subject is characterized by the presence of
stable internal motivation.

The subject position of the participants in the
educational process is ensured while the compli-
ance with the following conditions:

— the context of subject-subject relationships
should be presented in the form of a system of ac-
tivity, in which everyone interacts in constantly
changing situations of an educational nature;

—subject-subject relationship should be aimed
at the development of educational needs, interests
of bachelors, allowing them to successfully adapt
and self-actualize in life and educational situa-
tions;

— the organization of the educational process
should be implemented on the basis of the constant
involvement of each participant in the process in
the system of relations.

The nature of the interaction of the subjects of
the educational process reflects the dynamics of'its
development. The key to successful pedagogical in-
teraction is cooperation, thanks to which all partici-

pants in the educational process become subjects of
an equal exchange of educational meanings [8].

Based on the scheme of pedagogical commu-
nication proposed by [.A. Zimnyaya, it follows
that the nature of the connections coming from the
teacher is direct, and the feedback coming from the
bachelor is indirect. The direct interaction between
the teacher and the bachelor is reflected in the orga-
nizational, guiding and corrective functions of the
teacher. However, [.A. Zimnyaya determines the
general characteristics of the interaction between
teacher and bachelor: focus, activity, motivation of
their activities [19].

Subject — subject relations «teacher-bachelor»
express the function of complementarity, that is,
the interdependence and complementarity of the
activities of both subjects of the educational pro-
cess. Subject-subject relations are determined by
the nature of educational and cognitive activity,
their individual psychological characteristics and
the relationships in which each of them enters into
a teaching or student team.

The pedagogical interaction «teacher-bache-
lor» is also determined by the type of subject-sub-
ject relations, with the only difference being that
the bachelor’s personality and value relationships
are central to the system of foreign language com-
petence. The nature of the relationship between
teacher and bachelor is determined by the degree
of parity of trust, parity of participation in the
educational process. The teacher, as the subject of
pedagogical interaction, during the development of
the foreign language competence system presents
the knowledge system and value system, including
the foreign language as the main value, transform-
ing them through their own consciousness and own
scale of value relations. In such a transformed form,
the student receives them as part of the educational
process [13].

Subject-subject parity relations within the
framework of pedagogical interaction provide a
general pattern of its development. The interaction
«teacher-bachelory is the main component of the
external environment in which a foreign language
competence of a bachelor develops. The specific-
ity of the discipline «foreign language» lies in the
inextricable connection of target and instrumental
functions, that is, a foreign language acts both as
a goal and as a means of learning. The combina-
tion of target and instrumental functions in the
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knowledge of a foreign language reveals the dif-
ficulties of the psycholinguistic order in the aspect
of bachelors' perception of linguistic facts and
phenomena by means of a foreign language. In
this regard, the role of a teacher of a foreign lan-
guage and his professional ability to create parity
subject-subject relations with students is of par-
ticular importance [14].

However, pedagogical interaction is not lim-
ited to the framework of interpersonal relation-
ships «teacher-bachelor». Information interaction,
complementing interpersonal interaction within the
framework of the pedagogical environment, is one
of the most important ways of organizing intra-sys-
tem connections of foreign language competence.

Interpersonal and informational interaction is
mediated by the orientation of bachelors' person-
alities to socially and professionally significant
values of society and the formation of a system of
their value relations in the course of knowledge of
a foreign language and the development of foreign
language competence.

The orientation of the bachelor’s personal-
ity on socially and professionally significant val-
ues determines the ways of forming interpersonal
subject-subject relations and the degree of selec-
tivity in the perception and reproduction of the
information flow.

An analysis of the results of our study allows
us to state that the system of socially and profes-
sionally significant values, as well as the forma-
tion of personal value relationships, determine
to the greatest degree the pattern of development
of a foreign language competency system. Ori-
entation to different values at different times, the
formation of certain value priorities explains the
logical change of one stage of development of the
foreign language competence system to another, a
completely new one.

The personality of the teacher, as a means
of external influence, due to its professional and
psychological characteristics, is able to control the
bachelor's communicative goal-setting, the for-
mation of his value relationships and the flow of
information flows. So, socially and professionally
significant values, the personality of the teacher, the
motivation of the teacher influence the personality
of the bachelor, form his value relationships [15].

As mentioned, learning a foreign language in
the framework of a competency-based approach

intends to form the bachelors’ communicative
competence.

The teacher is intended to help the bachelor in
the formation of this competence. To achieve this
goal, the teacher uses various technologies, the im-
plementation of which involves the active participa-
tion of all subjects of the pedagogical process.

This form of cooperation corresponds to the
subject-subject level of pedagogical interaction,
since it is characterized by such signs as conscious
activity, the ability to set goals and reflection, free-
dom of choice and responsibility for it [5].

In our study, we examined the interaction of
a teacher and a bachelor in the process of orga-
nizing independent work by means of simulation
technology.

Simulation technology is described as: «... a
strictly built, structured scenario with tested rules,
tasks and strategies that are carefully designed
to develop the learner’s specific competencies»
[1, p. 198].

The essence of simulation technology is de-
fined as: «... the creation in the educational process
of various kinds of relationships and conditions of
real life, where students are not passive objects, but
the subjects of their activities» [7], [18].

As the basis of the usage of simulation tech-
nology, like any other technology, researchers put
the idea of complete controllability of learning,
reproducibility of typical educational cycles. The
technology always presupposes the specificity of
the set goals, the optimality of the procedures for
achieving them, feedback, correction, and the di-
agnosability of the results [2].

So, Jones, Ken distinguishes several levels of
simulation [4]:

the first level is reaction

the second is learning,

the third is behavior,

the fourth are results.

This simulation model focuses on the per-
ception and life experience of a bachelor who
strives to maximize his capabilities, open to the
perception of new experience, capable of making
informed and responsible choices in a variety of
life situations. The foregoing allows us to talk about
simulation technology as a personality-oriented
technology.

The main advantages of simulations include
the ability to meet the needs of bachelors for
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realism, the ability to increase motivation, and
reduce the communication barrier.

In the course of applying the simulation
technology, the teacher forms motivation for
learning, sets goals, organizes the educational
process, establishes feedback with bachelors,
and exercises control. Thus, it organizes the
independent work of bachelors.

Through the use of simulation technology as a
means of accumulating experience in creative and
scientific and informational activities, bachelors
can develop the internal and external self-
organization of a future professional who is ready
to actively transform the information received
and build an individual path of their professional
activity.

The advantage of this technology is that
it targets the bachelor as a person, takes into
account his interests, age and experience. The
main task is not only sharing of knowledge, but
the organization of the bachelors' independent
activities on mastering the methods of analysis
and generalization of educational material using
simulation technology.

The training of bachelors of OSU in the
distance learning mode allowed in practice to
prove the effectiveness of the use of simulation
technology.

Bachelors of the Faculty of Architecture
and Civil Engineering were invited to study the
architectural features of London by completely
immersing themselves in the atmosphere of the
city.

At the initial stage, the teacher set goals, gave
relevant recommendations, indicated the necessary
sources of information (https://www.youtube.com/
watch?v=m9ECIKA1VeQ).

In the process of independent performance by
the bachelors of the assignment, the teacher carried
out individual monitoring, adjustment. This stage
is characterized by feedback.

At the final stage, bachelors presented works
with a description of the architectural and design
features of the style using examples of famous
structures of London. At this stage, self-esteem
takes place by bachelors of their activity, acquired
professional knowledge, personal qualities are
revealed.

This type of work requires a high degree
of synthesis of foreign and special professional

knowledge, a sufficiently high level of information
awareness.

Simulation technology presupposes the ability
to professional self-determination, independent
actions, reflection of educational activities from
the perspective of the subjectivization of the learner
and his active role.

Besides, simulation technology develops the
activity and personality aspects of the autonomy
of bachelors studying foreign languages in
non-linguistic specialties of a multidisciplinary
university.

The operational aspect is associated with the
bachelors’ possession of the methods and means of
organizing foreign language activities, managing
it, systemic value-setting, evaluating the results
of activities and evaluating the results of the
development of foreign language competence.

The personal aspect mediates the ability of
the bachelor to reflect, process feedback, and also
to make decisions on improving foreign language
activities. The personal aspect of autonomy
determines the ability to reveal latent opportunities
that determine the success of the development
of foreign language competence and the ability
to transfer the experience of educational foreign
language activities to other areas of activity,
including creative.

The principle of creativity, implemented in the
organization of the educational process, focused on
the development of foreign language competence
of students, involves the formation of the creative
potential of the individual.

Focusing on himself as a subject of the
social environment, a person selects, accumulates,
generalizes and synthesizes various types of
knowledge, transforms them into skills, manages
his own activities and projects his future.

Information is transferred to the learner as
part of the teacher-student pedagogical interaction
in the form of transformation under the influence
of the teacher’s value relations. Consequently, the
personality of the teacher also acts as a socially sig-
nificant value, although in a slightly different per-
spective — from the point of view of the generator
of value priorities, foreign language knowledge and
information. The personality of students in terms
of social significance rather reflects the position
of the recipient. At the same time, it is impossible
to deny the mutual influence of the personality of
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the student and the teacher in the aspect of the ex-
change of foreign language knowledge, informa-
tion, value ideas.

Thus, the modern tendencies of pedagogical
interaction in the course of organizing the
independent work of bachelors are reduced to
the scheme of subject-subject relationships. The
subjects of the educational process, the teacher and
the bachelor, enter into a relationship of interaction
based on the concepts of compatibility, cooperativity,
two-way purposeful communication.

The application of simulation technology
when organizing independent work of bachelors

contributes to the development of subject-
subject relations between the participants of the
educational process. This type of pedagogical
interaction stimulates bachelors’ initiative,
creativity, form their ability for self — education.
It helps bachelors to develop their own educational
strategy.

Subject-subject interaction is the highest
level of pedagogical interaction, characterized
by the cooperation of a teacher and a bachelor,
partnerships and a reflective type of managerial
activity.

21.08.2020
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