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СОВРЕМЕННЫЕ ТЕНДЕНЦИИ ПЕДАГОГИЧЕСКОГО ВЗАИМОДЕЙСТВИЯ 

В ХОДЕ ОРГАНИЗАЦИИ САМОСТОЯТЕЛЬНОЙ РАБОТЫ БАКАЛАВРОВ 

Формирование готовности выпускников вузов к самостоятельному поиску необходимой информации и зна-

ний с целью дальнейшего их применения в профессиональной сфере является приоритетной задачей современ-

ного высшего образования. В связи с этим, исследования, посвященные организации самостоятельной работы 

бакалавров, приобрели особую актуальность и приоритетную направленность. Являясь главным источником 

информационно-когнитивного потенциала повышения эффективности подготовки бакалавров, самостоятельная 

работа должна быть представлена в виде целостной системы ее организации. Определению роли преподавателя 

в организации самостоятельной работы также уделяется особое внимание. Другими словами,  между преподава-

телем и бакалаврами должно быть организовано определенное педагогическое взаимодействие. Современные 

тенденции педагогического взаимодействия сводятся к субъект-субъектному типу взаимоотношений. Данный 

тип взаимоотношений характеризуется организационными, направляющими и корректирующими функциями 

преподавателя. Субъектная позиция бакалавра заключается в умении поставить цель, предпринять шаги с целью 

ее достижения, а также в умении управлять этим процессом. Избираемые преподавателем технологии дают 

возможность увеличить долю самостоятельной работы бакалавров по поиску новой информации, овладению 

профессионально-значимыми знаниями. Примером таких технологий является технология симуляции, пред-

ставляющая собой строго выстроенный алгоритм действий, соблюдение которых способствует формированию 

необходимых компетенций бакалавров, а также ряда профессиональных и личностных качеств. Организация 

самостоятельной работы средствами технологии симуляции способствует развитию субъект-субъектного 

педагогического взаимодействия между преподавателем и бакалаврами. Данный вид педагогического взаи-

модействия стимулирует инициативу, творчество бакалавров, формирует их способность к самообразованию, 

самоидентификации. Применение технологии симуляции в процессе организации самостоятельной работы 

существенно меняет характер взаимоотношений преподавателя и бакалавров. Субъект-субъектное взаимо-

действие является  высшим уровнем педагогического взаимодействия, в котором преподаватель и бакалавр 

вступают в отношения взаимодействия на основе понятий совместности и кооперативности.
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MODERN TENDENCIES OF PEDAGOGICAL INTERACTION IN THE COURSE 

OF ORGANIZING  INDEPENDENT WORK OF BACHELORS

Formation of the readiness of university graduates to independently search for the necessary information and knowledge 

with a view to their further application in the professional sphere is a priority task of modern higher education. In this regard, 

studies on the organization of independent work of bachelors have acquired particular relevance and priority. Being the 

main source of information and cognitive potential for increasing the effectiveness of training bachelors, independent work 

should be presented in the form of an integral system of its organization. Special attention is also paid to the definition of 

the teacher's role in organizing independent work. In other words, a certain pedagogical interaction should be organized 

between the teacher and the bachelors. Modern trends in pedagogical interaction are reduced to the subject-subject type of 

relationship. This type of relationship is characterized by the organizational, guiding and corrective functions of the teacher. 

The subjective position of a bachelor is the ability to set a goal, take steps to achieve it, as well as the ability to manage this 

process. The technologies chosen by the teacher make it possible to increase the proportion of independent work of bachelors 

in search of new information, mastering professionally significant knowledge. An example of such technologies is simulation 

technology, which is a strictly built algorithm of actions, the observance of which contributes to the formation of the necessary 

competencies of bachelors, as well as a number of professional and personal qualities. The organization of independent work 

by means of simulation technology contributes to the development of subject-subject pedagogical interaction between the 

teacher and bachelors. This type of pedagogical interaction stimulates the initiative, creativity of bachelors, forms their 

ability for self-education, self-identification. The use of simulation technology in the process of organizing independent 

work significantly changes the nature of the relationship between a teacher and bachelors. Subject-subject interaction is the 

highest level of pedagogical interaction, in which the teacher and the bachelor enter into an interaction relationship based 

on the concepts of compatibility and cooperativity.
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Modern trends in higher education are focused 
on the formation of a bachelor's personality capable 
for self-education, self-development, independent 
acquisition of new knowledge, making independent 
decisions, determining the content of their activi-
ties and fi nding the ways of implementing them. In 
this regard, independent work becomes a priority 
form of the educational process.

Independent work, being a universal way of 
educational activity of bachelors, presupposes not 
so much the assimilation of knowledge by them, 
as the expansion of the boundaries of their percep-
tion and understanding of the world around them 
and themselves [19].

It should be noted that independent work of 
a bachelor does not mean his self-education along 
an individual path, but his systematic, independent 
activity controlled by the teacher [10].

That is why, independent work often is consid-
ered in the context of its organization: 1) «... as a 
means of logical and psychological organization of 
independent cognitive activity»; 2) «... an activity 
organized by the student himself due to his internal 
cognitive motives ...»; 3) «... any active activity of 
students organized by the teacher, aimed at fulfi ll-
ing the set didactic goals ...» [11, 19,12].

In this regard, the question arises about the 
most effective ways how to organize it.

Besides, there are a number of pedagogical 
conditions under which the organization of inde-
pendent work will be more productive and effec-
tive. These conditions include:

1) positive motivation of bachelors;
2) clear statement of goals and an explanation 

of the way to achieve them;
3) determination of reporting forms, scope of 

work, deadline;
4) determination of types of consulting and 

evaluation criteria;
5) awareness of new knowledge gained by 

bachelors as a personal value.
Based on the foregoing, the formation of the 

personality of a bachelor in the course of inde-
pendent work occurs in close interaction with the 
teacher's creative activity [3].

Pedagogical interaction between a teacher 
and a bachelor in classical pedagogical traditions 
(A. Disterweg, Ya.A.Komensky, K.D. Ushinsky) 
was considered within the scope of subject-object 
relations (teacher-subject, bachelor-object).  

In our study, the term «pedagogical interac-
tion» is accepted as an entity, although it should be 
recognized that the term «pedagogical communi-
cation» exists in the psychological and pedagogi-
cal literature (Sh.A. Amonashvili, I.A. Zimnyaya, 
L.A. Kharaeva). We believe that «pedagogical 
communication» and «pedagogical interaction» 
in its substantive essence goes back to the single 
phenomenon of «communication». In the inter-
pretation of Lomov, «communication is not su-
perimposing on one another parallel developing 
(« symmetrical») activities, namely the interaction 
of entities entering into it as partners.» Based on 
this defi nition Lomov identifi es «communication» 
and «interaction» [9]. I.A. Zimnyaya believes that 
communication is a form of interaction, thereby 
expanding the scope of the latter [19].

Analysis of the aspects of pedagogical com-
munication, conducted by I.A. Zimnyaya  and 
L.A. Kharaeva allows us to raise the question that 
it represents a specifi c form of social interaction of 
people, «organically combining elements of per-
sonality-oriented, socially-oriented and group-ori-
ented subject-oriented communication, as well as 
axial and retial types of communication, pedagogi-
cal communication, as it were, includes, «covers» 
all these types of communication, while not being 
an additive formation. Pedagogical communica-
tion forms a synthesis of their basic characteristics, 
fi nds expression in a new qualitative content and 
determines the nature of the interaction of subjects 
of communication»[19].

Pedagogical communication can be conside-
red as a combination of three concepts: the means 
of organizing the student’s educational activities, 
learning objectives, goals and means at the same 
time as applied to the learning process. At the same 
time, pedagogical communication can be inter-
preted as a certain way of organizing training that 
meets the requirements of the main social task of 
education – personality formation [16].

We believe that, in comparison with peda-
gogical communication, the concept of pedagogi-
cal interaction is wider. Information, methods of 
its transfer and assimilation, as well as socially 
and professionally signifi cant values, here is what 
makes communication an interaction.

Pedagogical interaction, as the external envi-
ronment for the functioning of the system of foreign 
language competence, provides external conditions 
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for the laws of its development. We distinguish the 
following external conditions for the development 
of the system of foreign language competence:

– interpersonal interaction «teacher-bache-
lor»;

– informational interaction;
– interaction within the framework of orienta-

tion to socially signifi cant values.
Interpersonal interaction «teacher – bach-

elor» refl ects the pedagogical component of the 
interaction.

Modern trends in pedagogical communication 
at the level of interpersonal relationships come 
down to a pattern of subject-subject relationships. 
The subjects of the educational process, the teacher 
and the bachelor, enter into a relationship of in-
teraction based on the concepts of compatibility, 
cooperativeness.

According to Volkova's interpretation, the sub-
ject is viewed as a carrier of activity, as an individ-
ual with the ability to consciously self-regulate and 
self-develop in this activity. Activity in this case is 
considered as an initiative effect on the environ-
ment, on other people and oneself [17].

Personal activity depends on the motives of her 
behavior and is characterized by oversituationalism. 
In other words, a process can be called active if it 
is directly dependent on the subject. The position 
of the subject is characterized by the presence of 
stable internal motivation.

The subject position of the participants in the 
educational process is ensured while the compli-
ance with the following conditions:

– the context of subject-subject relationships 
should be presented in the form of a system of ac-
tivity, in which everyone interacts in constantly 
changing situations of an educational nature;

– subject-subject relationship should be aimed 
at the development of educational needs, interests 
of bachelors, allowing them to successfully adapt 
and self-actualize in life and educational situa-
tions;

– the organization of the educational process 
should be implemented on the basis of the constant 
involvement of each participant in the process in 
the system of relations.

The nature of the interaction of the subjects of 
the educational process refl ects the dynamics of its 
development. The key to successful pedagogical in-
teraction is cooperation, thanks to which all partici-

pants in the educational process become subjects of 
an equal exchange of educational meanings [8]. 

Based on the scheme of pedagogical commu-
nication proposed by I.A. Zimnyaya, it follows 
that the nature of the connections coming from the 
teacher is direct, and the feedback coming from the 
bachelor is indirect. The direct interaction between 
the teacher and the bachelor is refl ected in the orga-
nizational, guiding and corrective functions of the 
teacher. However, I.A. Zimnyaya determines the 
general characteristics of the interaction between 
teacher and bachelor: focus, activity, motivation of 
their activities [19].

Subject – subject relations «teacher-bachelor» 
express the function of complementarity, that is, 
the interdependence and complementarity of the 
activities of both subjects of the educational pro-
cess. Subject-subject relations are determined by 
the nature of educational and cognitive activity, 
their individual psychological characteristics and 
the relationships in which each of them enters into 
a teaching or student team.

The pedagogical interaction «teacher-bache-
lor» is also determined by the type of subject-sub-
ject relations, with the only difference being that 
the bachelor’s personality and value relationships 
are central to the system of foreign language com-
petence. The nature of the relationship between 
teacher and bachelor is determined by the degree 
of parity of trust, parity of participation in the 
educational process. The teacher, as the subject of 
pedagogical interaction, during the development of 
the foreign language competence system presents 
the knowledge system and value system, including 
the foreign language as the main value, transform-
ing them through their own consciousness and own 
scale of value relations. In such a transformed form, 
the student receives them as part of the educational 
process [13].

Subject-subject parity relations within the 
framework of pedagogical interaction provide a 
general pattern of its development. The interaction 
«teacher-bachelor» is the main component of the 
external environment in which a foreign language 
competence of a bachelor develops. The specifi c-
ity of the discipline «foreign language» lies in the 
inextricable connection of target and instrumental 
functions, that is, a foreign language acts both as 
a goal and as a means of learning. The combina-
tion of target and instrumental functions in the 
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knowledge of a foreign language reveals the dif-
fi culties of the psycholinguistic order in the aspect 
of bachelors' perception of linguistic facts and 
phenomena by means of a foreign language. In 
this regard, the role of a teacher of a foreign lan-
guage and his professional ability to create parity 
subject-subject relations with students is of par-
ticular importance [14].

However, pedagogical interaction is not lim-
ited to the framework of interpersonal relation-
ships «teacher-bachelor». Information interaction, 
complementing interpersonal interaction within the 
framework of the pedagogical environment, is one 
of the most important ways of organizing intra-sys-
tem connections of foreign language competence.

Interpersonal and informational interaction is 
mediated by the orientation of bachelors' person-
alities to socially and professionally signifi cant 
values   of society and the formation of a system of 
their value relations in the course of knowledge of 
a foreign language and the development of foreign 
language competence.

The orientation of the bachelor’s personal-
ity on socially and professionally signifi cant val-
ues   determines the ways of forming interpersonal 
subject-subject relations and the degree of selec-
tivity in the perception and reproduction of the 
information fl ow.

An analysis of the results of our study allows 
us to state that the system of socially and profes-
sionally signifi cant values, as well as the forma-
tion of personal value relationships, determine 
to the greatest degree the pattern of development 
of a foreign language competency system. Ori-
entation to different values   at different times, the 
formation of certain value priorities explains the 
logical change of one stage of development of the 
foreign language competence system to another, a 
completely new one.

The personality of the teacher, as a means 
of external infl uence, due to its professional and 
psychological characteristics, is able to control the 
bachelor's communicative goal-setting, the for-
mation of his value relationships and the fl ow of 
information fl ows. So, socially and professionally 
signifi cant values, the personality of the teacher, the 
motivation of the teacher infl uence the personality 
of the bachelor, form his value relationships [15].

As mentioned, learning a foreign language in 
the framework of a competency-based approach 

intends to form the bachelors’ communicative 
competence. 

The teacher is intended to help the bachelor in 
the formation of this competence. To achieve this 
goal, the teacher uses various technologies, the im-
plementation of which involves the active participa-
tion of all subjects of the pedagogical process. 

This form of cooperation corresponds to the 
subject-subject level of pedagogical interaction, 
since it is characterized by such signs as conscious 
activity, the ability to set goals and refl ection, free-
dom of choice and responsibility for it [5]. 

In our study, we examined the interaction of 
a teacher and a bachelor in the process of orga-
nizing independent work by means of simulation 
technology.

Simulation technology is described as: «... a 
strictly built, structured scenario with tested rules, 
tasks and strategies that are carefully designed 
to develop the learner’s specifi c competencies» 
[1, p. 198].

The essence of simulation technology is de-
fi ned as: «... the creation in the educational process 
of various kinds of relationships and conditions of 
real life, where students are not passive objects, but 
the subjects of their activities» [7], [18].

 As the basis of the usage of simulation tech-
nology, like any other technology, researchers put 
the idea of   complete controllability of learning, 
reproducibility of typical educational cycles. The 
technology always presupposes the specifi city of 
the set goals, the optimality of the procedures for 
achieving them, feedback, correction, and the di-
agnosability of the results [2].

So, Jones, Ken distinguishes several levels of 
simulation [4]:

the fi rst level is reaction
the second is learning,
the third is behavior,
the fourth are results.
This simulation model focuses on the per-

ception and life experience of a bachelor who 
strives to maximize his capabilities, open to the 
perception of new experience, capable of making 
informed and responsible choices in a variety of 
life situations. The foregoing allows us to talk about 
simulation technology as a personality-oriented 
technology.

The main advantages of simulations include 
the ability to meet the needs of bachelors for 
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realism, the ability to increase motivation, and 
reduce the communication barrier.

In the course of applying the simulation 
technology, the teacher forms motivation for 
learning, sets goals, organizes the educational 
process, establishes feedback with bachelors, 
and exercises control. Thus, it organizes the 
independent work of bachelors.

Through the use of simulation technology as a 
means of accumulating experience in creative and 
scientifi c and informational activities, bachelors 
can develop the internal and external self-
organization of a future professional who is ready 
to actively transform the information received 
and build an individual path of their professional 
activity.

The advantage of this technology is that 
it targets the bachelor as a person, takes into 
account his interests, age and experience. The 
main task is not only sharing of knowledge, but 
the organization of the bachelors' independent 
activities on mastering the methods of analysis 
and generalization of educational material using 
simulation technology.

The training of bachelors of OSU in the 
distance learning mode allowed in practice to 
prove the effectiveness of the use of simulation 
technology.

Bachelors of the Faculty of Architecture 
and Civil Engineering were invited to study the 
architectural features of London by completely 
immersing themselves in the atmosphere of the 
city.

At the initial stage, the teacher set goals, gave 
relevant recommendations, indicated the necessary 
sources of information (https://www.youtube.com/
watch?v=m9EClKA1VeQ).

In the process of independent performance by 
the bachelors of the assignment, the teacher carried 
out individual monitoring, adjustment. This stage 
is characterized by feedback.

At the fi nal stage, bachelors presented works 
with a description of the architectural and design 
features of the style using examples of famous 
structures of London. At this stage, self-esteem 
takes place by bachelors of their activity, acquired 
professional knowledge, personal qualities are 
revealed.

This type of work requires a high degree 
of synthesis of foreign and special professional 

knowledge, a suffi ciently high level of information 
awareness.

Simulation technology presupposes the ability 
to professional self-determination, independent 
actions, refl ection of educational activities from 
the perspective of the subjectivization of the learner 
and his active role.

Besides, simulation technology develops the 
activity and personality aspects of the autonomy 
of bachelors studying foreign languages   in 
non-linguistic specialties of a multidisciplinary 
university.

The operational aspect is associated with the 
bachelors’ possession of the methods and means of 
organizing foreign language activities, managing 
it, systemic value-setting, evaluating the results 
of activities and evaluating the results of the 
development of foreign language competence.

The personal aspect mediates the ability of 
the bachelor to refl ect, process feedback, and also 
to make decisions on improving foreign language 
activities. The personal aspect of autonomy 
determines the ability to reveal latent opportunities 
that determine the success of the development 
of foreign language competence and the ability 
to transfer the experience of educational foreign 
language activities to other areas of activity, 
including creative.

The principle of creativity, implemented in the 
organization of the educational process, focused on 
the development of foreign language competence 
of students, involves the formation of the creative 
potential of the individual.

Focusing on himself as a subject of the 
social environment, a person selects, accumulates, 
generalizes and synthesizes various types of 
knowledge, transforms them into skills, manages 
his own activities and projects his future.

Information is transferred to the learner as 
part of the teacher-student pedagogical interaction 
in the form of transformation under the infl uence 
of the teacher’s value relations. Consequently, the 
personality of the teacher also acts as a socially sig-
nifi cant value, although in a slightly different per-
spective – from the point of view of the generator 
of value priorities, foreign language knowledge and 
information. The personality of students in terms 
of social signifi cance rather refl ects the position 
of the recipient. At the same time, it is impossible 
to deny the mutual infl uence of the personality of 
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the student and the teacher in the aspect of the ex-
change of foreign language knowledge, informa-
tion, value ideas. 

Thus, the modern tendencies of pedagogical 
interaction in the course of organizing the 
independent work of bachelors are reduced to 
the scheme of subject-subject relationships. The 
subjects of the educational process, the teacher and 
the bachelor, enter into a relationship of interaction 
based on the concepts of compatibility, cooperativity, 
two-way purposeful communication.

The application of simulation technology 
when organizing independent work of  bachelors 

contributes to the development of subject-
subject relations between the participants of the 
educational process. This type of pedagogical 
interaction stimulates bachelors’ initiative, 
creativity,   form their ability for self – education. 
It helps bachelors to develop their own educational 
strategy.

Subject-subject interaction is the highest 
level of pedagogical interaction, characterized 
by the cooperation of a teacher and a bachelor, 
partnerships and a refl ective type of managerial 
activity.

21.08.2020

References:

1. Aldrich, Clark. Simulations and the Future of Learning: An Innovative Approach to E-Learning / Clark Aldrich // Published September 19th 
2003 by Pfeifer & Company. – 282 p.

2. Clarin, M.V. Teaching technology: ideal and reality / M.V. Clarin. – Riga: Experiment, 1999. – 180 p.
3. Drobotenko, Yu.B. Organization of independent work of students at a university in the study of pedagogical disciplines: author. dis. ... cand. 

ped Sciences: 13.00.08 / Yu.B. Drobotenko. – Omsk, 2006
4. Jones, Ken Simulations in Language Teaching / Ken Jones // The Internet TESL Journal. – 2002. – p. 145-148.
5. Kagan, M.S World of communication: intersubjective relationship problem/ M.S. Kagan.– M.:Politizdat, 1998.-319 p.
6. Kharaeva, L.A. Pedagogical communication as a solution to communicative problems: textbook. allowance / L. A. Kharaeva // Kabard.-Balk. 

state un-t. – Nalchik, 1999.– 90 p.
7. Lavrent’ev, G.V. Innovative teaching technologies in professional training of specialists / G.V. Lavrent’ev, N.B. Lavrentieva. – Barnaul: 

Publishing house of Alt. State University, 2002.-156 p
8. Linnik, E.O. The essential characteristic of the concept of «subject-subject interaction»: psychological and pedagogical aspect / E.O. Linnik // 

Innovative educational technologies.– 2013.– No. 4 (36). – S. 48-54.
9. Lomov, B.F. Pedagogical research of communication / B.F. Lomov, Moscow: Nauka, 1985, 344 p.
10. Novikov, A.M. The development of the «self» of the student (categorical aspect) / A.M. Novikov // Higher education in Russia. – 2011. – No. 

11.– S. 130-136.
11. Pidkasisty, P.I. Independent cognitive activity of schoolchildren in learning. Theoretical and experimental research / P.I. Pidkasisty.– M .: 

Pedagogika, 1980.-240 p.
12. Podlasy, I.P. Pedagogy: 100 questions – 100 answers: textbook. allowance / I.P. Sour. – M .: Vlados-Press, 2003 .-– 368 p.
13. Raptanova I.N. Pedagogical interaction in the organization of independent work of bachelors within the framework of the application of 

simulation technology / Raptanova I. N., Sakharova N. S. // Social and humanitarian innovations: strategies of fundamental and applied 
scientifi c research: materials of the All-Russian. scientifi c-practical conf. – Orenburg: OSU, 2019. – 568-576 p.

14. Sakharova, N.S Development of foreign language competence of university students: monograph / N.S. Sakharov. – Moscow, 2003.– 206 p.
15. Sakharova, N.S. Implementation of a competency-based approach using simulation technology // NS. Sakharova, I.N. Raptanova // Vestnik 

of the Orenburg State University. – 2016. – No. 10 (198). – S. 24-30.
16. Tomin, V.V. The system of pedagogical interactions: theoretical issues: monograph / V.V. Tomin.– Ufa: RIC of BashSU, 2012.– 132s.
17. Volkova, E.N. Subjectivity of the teacher: theory and practice: abstract of thesis. … Doctor of Psychological Sciences: 19.00.07 / E.N. 

Volkova. – Nizhny Novgorod, 1998.-50s.
18. Zagvyazinsky, V.I. Learning Theory: Modern Interpretation (4th ed., Sr.): Textbook. allowance / V.I. Zagvyazinsky. – M .: «Academy», 

2007. –192 p.
19. Zimnyaya, I.A. Pedagogical communication as a process of solving communicative problems / I.A. Zimnyaya , V.A. Malakhova, T.S. Putilovs-

kaya, L.A. Kharaeva // Psychological and pedagogical problems of interaction between teacher and students. – M., 1980.– P.58.

Список литературы:

Олдрич, Кларк. Симуляция и обучение в будущем: инновационный подход к электронному обучению / Кларк Олдрич // 1. 
Pfeifer & Company., 200.– 282 с. 
Кларин, М.В. Технология обучения: идеал и реальность / М.В. Кларин. – Рига: Эксперимент, 1999. – 180 с.2. 
Дроботенко, Ю.Б. Организация самостоятельной работы студентов в вузе при изучении педагогических дисциплин: автореф. 3. 
дис. …канд. пед. наук: 13.00.08 / Ю.Б. Дроботенко. – Омск, 2006
Джонс, Кен Симуляция в обучении языку / Кен Джонс // Интернет-журнал TESL. – 2002. – с. 145-148.4. 
 Каган, М.С. Мир общения: проблема интерсубъективных отношений / М.С. Каган.– М.: Политиздат, 1998.-319 с.5. 
Хараева, Л.А. 6.  Педагогическое общение как решение коммуникативных задач: учеб. пособие / Л. А. Хараева // Кабард.-Балк. 
гос. ун-т им. Х. М. Бербекова. – Нальчик , 1999. – 90 с.
Лаврентьев, Г.В. Инновационные обучающие технологии в профессиональной подготовке специалистов / Г.В. Лаврентьев, 7. 
Н.Б. Лаврентьева. – Барнаул :Изд-во Алт.гос.ун-та, 2002. – 156 с. 
Линник, Е.О. Сущностная характеристика понятия «субъект-субъектное взаимодействие»: психолого-педагогический 8. 
аспект / Е.О. Линник // Инновационные образовательные технологии.– 2013.– № 4 (36). – С. 48-54.



85ВЕСТНИК Оренбургского государственного университета 2020 № 5 (228)

Современные тенденции педагогического взаимодействия

Ломов Б.Ф. Педагогические исследования общения / Б.Ф. Ломов.– М.: Наука, 1985.– 344 с.9. 
Новиков, А.М. Развитие «самости» студента (категориальный аспект) / А.М. Новиков // Высшее образование в России. – 10. 
2011. – № 11.– С. 130-136.
Пидкасистый, П.И. Самостоятельная познавательная деятельность школьников в обучении. Теоретико-экспериментальное 11. 
исследование / П.И. Пидкасистый.– М.: Педагогика, 1980.-240 с.
Подласый, И.П. Педагогика: 100 вопросов – 100 ответов : учеб. пособие / И.П. Подласый.  – М.: Владос-Пресс, 2003. – 12. 
368 с.
Раптанова И.Н. Педагогическое взаимодействие в организации самостоятельной работы бакалавров в рамках применения 13. 
технологии симуляции / Раптанова И. Н., Сахарова Н. С. // Социально-гуманитарные инновации: стратегии фундаментальных 
и прикладных научных исследований : материалы Всерос. науч.-практ. конф. – Оренбург : ОГУ,2019. – С. 568-576 с.
Сахарова, Н.С. Развитие иноязычной компетенции студентов университета: монография / Н.С. Сахарова. – Москва, 2003. – 14. 
206 с.
Сахарова,  Н.С. Реализация компетентностного подхода с помощью технологии симуляции // Н.С. Сахарова, И.Н. Раптано-15. 
ва // Вестник Оренбургского государственного университета. – 2016. – № 10 (198). – С. 24-30. 
Томин, В.В. Система педагогических взаимодействий: теоретические вопросы: монография / В.В. Томин.– Уфа: РИЦ 16. 
БашГУ, 2012.– 132с.
Волкова, Е.Н. Субъектность педагога: теория и практика: автореф.дис. …д-ра псих.наук: 19.00.07 / Е.Н. Волкова. – Нижний 17. 
Новгород, 1998.-50с.
Загвязинский, В.И. Теория обучения: Современная интерпретация (4-е изд., стер.) : учеб. пособие / В.И. Загвязинский. – М.: 18. 
«Академия»,2007. –192 с.
Зимняя, И. Педагогическое общение как процесс решения коммуникативных задач / И.А. Винтер, В.А. Малахова, Т. Пути-19. 
ловская, Л.А. Хараева // Психолого-педагогические проблемы взаимодействия учителя и учеников. – М., 1980.– С.58.

Сведения об авторах:

Сахарова Наталия Сергеевна, заведующий кафедрой иностранных языков, факультет филологии 
Оренбургского государственного университета, доктор педагогических наук, профессор

ORCID  0000-0002-1770-275Х
e-mail: nssakharova@mail.ru

Раптанова Ирина Николаевна, старший преподаватель кафедры иностранных языков, факультет филологии 
Оренбургского государственного университета

e-mail: Raptanova@rambler.ru

460018, г. Оренбург, пр-т Победы, 13, ауд. 20614, тел. (3532) 372433,


