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METOAOJIOTMYECKUE ACNEKTbI UCMNOJIb3OBAHUA
PEYEBbIX AKTOB B POPMWUPOBAHUA
KOMMYHUKATUBHOW KOMNETEHUWUN CTYQEHTOB

Pa3BuTe KOMMYHUKaATUBHOW KOMNETEHLUMN Y CTYAEHTOB NPU 00y4eHUN MHOCTPaHHOMY Si3bIKY AB/ISIE€TCS OQHOMN
N3 NPUOPUTETHbIX 3a4a4 npenoaasaTenis. OCBOeHMe He TONbKO JIEKCUYECKUX, TPaMMaTU4eCKUX CTPYKTYP, HO U JINHT -
BUCTUYECKUX U KYJIbTYPHbIX HOPM U3y4aeMOro si3blKa SIBJISETCS CBUAETEs/IbCTBOM OBJ1af,eHUS fLlaHHbIM MHOCTPaHHbIM
3bIKOM. Mbl UCMONIb30BaNI KOMMYHUKATUBHbIN — A,EeATEeIbHOCTHbIA MNOAXO0A, B HalLleM UCC/Ief0BaHUN.

Mpouecc 06y4eHns B paMmKax KOMMYHUKaTUBHO-AEATENIbHOCTHOrO NOAX0Aa CTPOUTCS MO MOAENIN KOMMYHUKaLN.
B cooTBeTCTBUM C 3TOI MOAENbIO 00y4eHMe MakCUMasbHO NPUGMXXEHO K peanibHOMY 06LeHuIo. MoCcKoNbKy 06CYX-
AaeMble NPo6seMbl He UMEIOT, Kak NPaBuiio, OAHO3HAYHOI O peLleHusl, To 06cyXaaloLme NX yHacTHUKN — CTYAEHTbI
M npenopasaTenu — paBHOMpaBHbl Kak peyeBble napTHepbl. [[03TOMy OCHOBHOI 4epPTOW AHHOIO NOAX0oAa ABNAETCS
KOMMYHUKaTUBHOCTb, KOTOpPas BKJIlOYaeT B ce0d Lienblii ps XxapakTepucTuK, No3BoNSIIOLLUX OCYLLECTBNSATL O0LeHne
B Pa3iM4HbIX cUTyauuax. Cucrema o6y4yeHus npeanosiaraetT MakCMMarbHbI y4eT MHAUBUAYaIbHO-NCUXOJIOrMYECKUX,
BO3PAaCTHbIX U HALMOHAJIbHbIX 0COOEHHOCTE IMYHOCTU 00y4aloLerocs, a Tak e ero UHTepecos.

MeToaunyeckum copepxxaHneM KOMMYHUKaTUBHO-AEeATEe/IbHOCTHOIO NOAX0Aa SIBNISIIOTCS CNOCO0bl OpraHu3auum
y4eOHoll fesaTenbHOCTU, CBSiI3aHHbIE B NEPBYIO o4epeb C LUMPOKUM UCNOJIb30BaHMEM KOJIJIEKTUBHbIX POpPM paboThl,
C pelueHnem Npo6seMHbIX 3aA4a4, C COTPYAHUYECTBOM MeXAy npenoaasBaTesieM U y4aluMUcs.

MpoBeneHHOe uccnepoBaHne NO3BOJIUIIO HAM BbIIBUTb T€ pevyeakToBble CTPYKTYPbI, UCMOJIb30BaHUE KOTOPbIX
B npouecce o6y4yeHuns MOMOraloT ycnelwHo pa3BuTb JIMHrBonparmaTtuyeckue ymeHus. Hamm 6b15m paccMoTpeHbl He-
CKOJIbKO 3TanoB ¢popMUPOBaHUS HaBbIKOB pe4eBoii AeaTeNbHOCTU NMPU 00y4eHUU MHOCTPaHHOMY A3biKy. TaKOBbIMU
SABNAIOTCA: NOATOTOBUTENbHbIV, PENPOAYKTUBHO-NPOAYKTUBHbIA U TBOPYECKUii. Ucnonb3oBaHMe ayTeHTUYHON pe-
KJlambl, e MOHCTPUPYIOLLEN pa3/inyHble peYyeakToBble CTPYKTYPbl, aKTUBU3UPYET NO3HaBaTeJIbHYIO AeATEeNIbHOCTb,
TEeM CaMbIM NOBbILLAA MOTUBALMIO CTYAEHTOB K U3Yy4E€HUIO MIHOCTPAHHOIO A3blKa.

KnioueBble cnoBa: KOMMYHUKaTUBHas KOMNETEHTHOCTb, KOMMYHUKaTUBHbIN — AEeATeNIbHOCTHbIN Noaxon, KOM-
MYHUKaTMBHO NparmMaTuyYeckuii MeTop,, pe4yeBoii akT, o0y4eHue CTyAEeHTOB HESI3bIKOBbIX BY30B.
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SPEECH ACTS USAGE METHODOLOGICAL ISSUES
IN THE DEVELOPMENT OF STUDENTS’ COMMUNICATIVE COMPETENCE

The development of students’ communicative competence is one of the urgent tasks the teacher should solve while
teaching foreign language. The main evidence of mastering foreign language is the ability to use not only lexical and
grammatical structures of the language studied but familiarization of linguistic and cultural norms of the country. We used
communication and activity approach in our research.

The teaching process based on communication and activity approach is built on the communicative model. Due to this
model the teaching process is as close to real communication as possible. Since the problems discussed do not, as a rule,
have a univocal solution, the participants considering them — teachers and students — are equal as a speech partners. So,
the main feature of this approach is communication activity that includes some characteristics allowing making interactionin
different situations. The education system suggests considering of individual, psychological, national and age peculiarities
of student’s personality and his interests.

There are some methods suporting methodological content of communication and activity approach. They concern the
students’ activity organization and are basically connected with grouped forms of work, where students are to solve some
problem tasks and there is a close interaction between all the participants of teaching process.

The research gave us an opportunity to reveal the speech and act structures that, being actively used, make linguistic
and pragmatic skills to be successfully developed. We scrutinized some stages of speech activity skills formation in the
process of foreign language teaching. They are: preparatory, reproductive and productive and creative. Using of original
advertisement that demonstrates different speech and act structures activates cognitive activity, thereby increasing the
motivation of students to learn a foreign language.

Keywords: communicative competence, communication and activity approach, pragmatic method, speech act, teaching
students of technical universities.

For citation: Strizhkova O.V., Streneva N.V. speech acts usage Methodological issues in the development of students’
communicative competence. Vestnik Orenburgskogo gosudarstvennogo universiteta, 2019, no. 4(222), pp. 76-81. DOI:
10.25198/1814-6457-222-76.

76 BECTHWK OpeHbyprckoro rocyaapctTseHHoro yHmsepcuteta 2019 Ne4 (222)



CrpwxkkoBa O.B., CtpeHeBa H.B.

MeTtogosiornyeckme acrneKkrbl UCI0JIb30BaHUS

One should overcome cultural barrier that aris-
es at the stage of a foreign language teaching to be
ready to communicate with native speakers so that
language signs begin to function as the «language»
of culture. It is natural that this barrier is significant
factor hindering successful communication and
understanding between participants.

There are several reasons that make learning
and communication difficult.

Firstly, the process of foreign language teach-
ing is carried out outside the language environment
and students do not have an opportunity to practice
their language skills.

Secondly, communication participants speak
foreign language with their groupmates belonging
to the same culture. Moreover, it is practically im-
possible to speak foreign language fluently if you
don’t know these people’s culture. To be competent
enough in a particular language, you need, for ex-
ample, to know how to request to a person, how to
express gratitude, uncertainty, give a compliment
or agree / disagree. Temperament, sign language,
intonation also play an important role. Students
will master communicative skills only when they
master both linguistic and cultural norms [2].

Nowadays teaching a foreign language is
considered as training intercultural communica-
tion, since one of the main goals in teaching this
subject is to prepare students to life and work in
a multinational, multicultural society. Knowing a
foreign language is not only the acquisition of cer-
tain skills and abilities, but also a means of famil-
iarizing oneself with the values of other cultures
and educational systems.

The social nature of language involves the
analysis of linguistic phenomena as macrolinguis-
tic units in the coordinate system of language and
culture.

The desire for communicative competence,
as the end result of training, involves not only the
possession of appropriate foreign-language tech-
nology, but also the assimilation of non-linguistic
information necessary for a successful communi-
cation process [4], [7].

The communication and activity approach
used to educate students is a modern approach to
teaching, which means that the students are in the
focus of teaching, and the training system involves
the maximum consideration of the individual psy-
chological, age-related characteristics of the stu-

dents’ personality. This approach promotes the
development of students’ initiative and creativity.
Its essence lies in the recognition that a person
needs a language to communicate in various fields
of activity [11].

The process of teaching in the framework
of the communication and activity approach is
based on the model of communication in the
process of speech activity. In the approach, the
lecture pays maximum attention to the inter-
ests and needs of students, their motives, aims
them to master communicative competence in
the types of speech activity: speaking, listening,
reading and writing, because «educational com-
munication preserves all the socio-psychological
aspects of real communication — communicative,
interactive, perceptual — and implements all three
of its functions »[6].

It is known, the motive and purpose of the
activity determine the behavior of the individu-
al, and therefore, their consideration is essential
for building the teaching process of foreign lan-
guage communication. Consequently, the issue
of selecting language material is the key question.
To solve this problem, it seems necessary to turn
to a relatively new direction in linguistics — to
the communicative-pragmatic method. The term
«pragmatics» appeared in linguistics in the 30s. of
XX century. Ch. Morris under this term means the
study of the language units functioning in speech;
the relationship between the utterance, the speaker
and the context (situation) [10]. A great influence
on the development of pragmatics had the works
of J. Austin, J. Searle, who developed the theory
of speech act [12], [15].

E. Olstein and E. Cowan [14] offer 3 compo-
nents of speech behavior to be considered in teach-
ing foreign languages:

1) types of intensification and understate-
ment;

2) minor changes in the implementation of
speech strategies;

3) taking into account situational features.

Awareness of the causal relationships of speech
effect, as well as the conditions and rules of suc-
cessful communication, helps to identify the es-
sential characteristic of illocutionary competence.
So, we may come to conclusion that illocutionary
competence is the ability to realize communicative
intentions due to the situation of communication.
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Dialogic speech, as one of the forms of realization
of illocutionary competence, is a sequence of the-
matically related speech acts. Therefore, teaching
dialogic speech involves mastering the forms of
specific speech acts expression in the correspond-
ing speech situations. The essence of illocutionary
competence is the recognition of the principles of
speech acts usage in communication situations, the
analysis of speech acts in their verbal manifesta-
tions, the assimilation of semantic formulas that
characterize the expression of specific speech acts,
the comprehension and appropriate use of speech
acts strategies.

Skills of speech activity which are simultane-
ously formed according to the incentive and the
situation are developed while memorizing the ma-
terial. Obviously, to achieve this goal, it is neces-
sary to create environment that correspond to the
conditions of real speech communication [6].

W. M. Rivers wrote that from the very begin-
ning of training, a teacher should develop situations
where the students have to be forced to use the lan-
guage in its natural function that are to establish
and maintain relationships with other people, re-
ceive and communicate information, express your
attitude to anything [15].

Speech acts are important marks of students’
communicative competence because they represent
key points of linguistic and non-verbal expression
when the speaker’s intentions must be appropriately
linked in a cultural context. Pragmatic failure in
intercultural communication can lead to embar-
rassment, laugh, and misunderstanding.

From the point of view of structure, a speech
act is a speaker’s statement, drawn up using vari-
ous types of sentences (incentive, narrative, inter-
rogative), the lexical content and syntactic structure
of which depends on the intentions of the speaker,
the communicative context and the sphere of com-
munication.

As far as content is concerned, a speech act
is the action of the addressee in relation to the ad-
dressee, carried out in a specific communication
situation and aimed at the implementation of cer-
tain intent of the speaker.

An integral evidence of mastering a foreign
language is not only the ability to use grammatical
structures correctly, but also apply the appropriate
norms of the language that correspond to the dis-
course of the language being studied.

Meyer (2003) thinks that the goal of foreign
language teaching should comprise three areas.
They are as follows:

- pragmatic competence;

- intercultural competence;

- technical competence, which plays an «inter-
mediary role».

To Meyer’s mind it means the following:

1. The teacher must increase students’ aware-
ness of the relationship between language and cul-
tural context;

2. Teachers should work on developing an
intercultural sense of student perception, helping
them assess the situation from the point of view of
an English-speaking person;

3. Students must learn to distinguish a number
of variables that control communication, such as
gender, status, age, and education;

4. Students should develop their strategic com-
petence, that is, the ability to restore the communi-
cation if it has been broken.

Speech acts using provides an opportunity to
integrate foreign language teaching into a signifi-
cant cultural context. It will give students a real
possibility to demonstrate real communicative
competence developing their linguistic and prag-
matic skills. [13]

The main idea of pragmatics is that language
can be understood and explained only in the broad
context of its use, i.e. through its functioning.

When teaching speech acts, the teacher pre-
pares students to communicate in everyday situa-
tions and to practice communication at a profes-
sional level and provides them with the opportunity
to learn functional language and master sociolin-
guistic skills.

To form successful communicative compe-
tence involves the use of original texts that reflect
elements of social and general culture of the coun-
try and of the language being studied.

According to E.E. Anisimova, «advertising
texts, being one of the most important means of
mass communication, convey stereotypical rep-
resentations and the scale of nation’s values and
believes most definitely, though they often do it
in a primitive way.» [1]

In modern society, advertising is gradually tak-
ing a leading informational role. It could be called
a source of new data, information, etc. Nowadays,
advertising is considered to be the only area of
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speech activity which has some certain rules and
norms. That’s why now there are a lot of language
«diseases» and they are explained by the influence
of mass media language on the society speech im-
ages and many of its representatives.

The problem of using advertising discourse in
the process of teaching English as a foreign language
is an urgent one, since advertising has actively being
used and widely spread nowadays. It is necessary to
focus on the positive aspects of attracting original
advertising products to the educational process. It
should be done due to the following issues:

1. It makes it possible to diversify educational
material, supplement linguistic material with vis-
ual accompaniment, which greatly facilitates the
perception and accelerates the process of learning
lexical units;

2. It helps to solve the problem of using origi-
nal texts, because they are considered to be much
more interesting and effective as far as their con-
tent is concerned. Moreover, such texts give the
possibilities to use creative component in teaching
foreign languages;

3. It makes it possible to focus on cultural as-
pect in teaching English as a foreign language;

4. It helps to realize interdisciplinary relation-
ships, to combine a foreign language teaching with
disciplines which give some professional skills
and knowledge (marketing, management, adver-
tising);

5. It makes the students being closer to the real
language environment.

Applying the theory of speech acts to advertis-
ing, it can be noted that the advertising text contains
several types of speech acts:

1. Representatives (they transmit actual infor-
mation about the advertised object): Melts in your
mouth, not in your hands. M & Ms.

2. Commissions (the contain obligations, qual-
ity and safety guarantees of the advertised prop-
erty): Suchard chocolate is the premium Swiss
chocolate brand, famous throughout the world.
Its luxurious lasting chocolate is used to make a
range of delicious chocolate gifis and in addition
the Suchard expertise has been used to create a
chocolate flavor drink.

3. Expressives (there is an emotional figura-
tive component of the advertised object): The rar-
est, most exceptional blend of our whiskies ever.
Johnie Walker

4. Directives (there are proposals, urgent recom-
mendations for the purchase of the advertised object).
The most striking embodiment of a directive speech
act is the use of the imperative — the simplest and
most accessible form of imperative. The imperative
determines the accessible expression of the speak-
er’s intention (advertiser in our case) and a direct
guide to the action: Obey your thirst. Sprite.

All these examples of advertising texts dem-
onstrate various illocutionary acts of advertising
messages.

The great advantage of using original adver-
tising is the fact that it is possible to differentiate
tasks depending on the purpose of the lesson. You
can also distinguish three obligatory stages for this
type of the work: preparatory, reproductive and
productive and creative.

The preparatory phase includes an introductory
conversation of the teacher about the purpose of ad-
vertising. You can use linguistic and cultural com-
ments that facilitate understanding of the advertising
text, as well as phonetic and lexical and grammar
exercises. The teacher offers to read slogans, as pho-
netic exercises, pay attention to the pronunciation of
sounds, to the intonation of exclamatory and incentive
sentences and choose words with specific sounds.

As for lexical and grammar exercises, the fol-
lowing tasks can be proposed:

a) to make up an advertising slogan based on
two given words denoting the advertised products;

b) to find homonyms, synonyms or antonyms
in the proposed advertising slogans;

¢) to find slogans that contain 1) reduction, 2)
neologisms, 3) borrowing.

The reproductive and productive stage in-
volves such types of the work as:

a) to read an advertisement and describe the
advantages of this product or service;

b) to read the advertisement and guess which
product or service it refers to;

¢) to explain the attitude to TV advertising, list
its advantages and disadvantages;

d) to describe the picture of the products ad-
vertised.

The creative stage completes the work with
advertising materials. Students are offered to do
the following tasks:

- to write a new slogan based on the original;
- to complete the advertising phrase using the
beginning;
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- to run a competition for the best advertising
slogan or announcement.

Teacher can suggest compiling a cultural com-
mentary on the slogans, as well as to contest for
the best commentary. At the end of the work, it is
necessary to summarize. Students should be given
the opportunity to choose the most successful slo-
gans themselves.

Video advertising is, as a rule, meaningful,
compositionally finished product, besides it has a
subject. This fact is the main advantage of advertis-
ing as an educational material. It gives the students
possibilities to analyze not only the content, but
also the storyline and compositional structure of
advertising. Moreover, advertising video products
are convenient enough to use them during practi-
cal classes, because this kind of advertising is in-
formatively saturated. It lasts no more than a few
minutes, and makes it possible to work effectively
with advertising videos.

But teacher should be careful to use adver-
tising during his practical classes. It should be
selected carefully and cautiously. Thus, teacher
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